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Introduction

• This pulse survey was collected responses between Jan 14 and 
Feb 28 of 2025

•103 valid responses were collected, 72% of which from UK based 
academics and 28% from academics based in non-UK institutions

•The anonymous survey consisted of 6 MCQ and 3 open-ended 
questions.
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Survey questions
•Q1: Is your institution based in the UK?

•Q2: Do you know what your university policy is on the use of Generative AI for assessment?

•Q3: Your university 
•Does not allow students to use gen AI in their Assessments
•Allows but does not encourage students to use generative AI in their assessments.
•Allows and encourages students to use generative AI in their assessments.
•I don’t know
•Other

•Q4:  Please provide further details on how your students are allowed/not allowed to engage with generative AI.

•Q5: Have you adjusted the assessment(s) in the modules you teach given the rise of generative AI (select all 
that apply)?

•I have not changed any of my assessments.
•The delivery mode of the assessments (moved from online to in-person assessments).
•The type of questions asked.
•The type of assessments.
•Other



Survey questions (continued)
•Q6: Please provide further details on how you changed your assessments:

•Q7: How are considerations of inclusivity and awarding gaps taken into account when making these 
changes?

•Q8: At your university, are academics allowed to used plagiarism detection tools to detect the use of 
generative AI?

• I do not know
• No
• Yes

 
•Q9: If you answered "Yes" on the previous question, please answer:

• Academics are allowed to run the student work through ChatGPT or other generative AI to see if it was AI 
generated.

• Academics are allowed to hold a viva (oral examination) if they suspect a student of misconduct using generative 
AI to gather evidence of misconduct.

• Academics are allowed to use of web-based plagiarism detection tools (like Turnitin) to detect the use of AI.
• Other 



Q2: University policy on the use of Gen AI for assessment

n=29 n=74

Academics of UK 
universities were better 
informed than those of 
non-UK universities 
about Institutional Policy 
on GenAI.

A significant number of 
academics did not know 
of a university policy on 
gen AI (especially 
non-UK)



Q3: Your university …

(37%)
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(16%)

(13%)

(11%)

(7%)



Q3: UK vs Non-UK universities…

Respondents from Non-UK 
universities had a bigger 
percentage choosing “Does 
not allow students to use 
GenAI in their assessments.” 

In UK universities the largest 
category was the “Allows but 
does not encourage” choice.

”Other” category includes 
many instances of “lecturers 
decides” and “depends on 
module” (13%) and “no clear 
policy” (7%). 



Theme UK Institutions (n ≈ 65) Non-UK Institutions (n ≈ 30)

Disclosure Required ✅ Widely required (statement, 
prompts, declarations)

✅ Common, but sometimes informal or 
vague

Encouragement/Integration 🔶 Mixed: Some courses actively 
encourage, others ban

🔶 Similar: Depends on instructor or 
module

Policy Structure 🟢 RAG (Red-Amber-Green) 
systems or module-led policies

🔴 Less structured; often instructor 
discretion

Use for Writing Support ✅ Common (e.g., fluency, 
structure), with declaration

✅ Common (e.g., editing, brainstorming), 
often allowed

Copy-Paste of AI Output ❌ Explicitly prohibited in most 
cases

❌ Usually discouraged, sometimes 
enforced with Turnitin AI

Training & Support 📘 Provided via library resources 
or training modules 🟡 Mentioned, but less frequently

Monitoring and 
Enforcement

🔍 Mixed enforcement; some 
use Turnitin AI detector

🔍 Similar; some require retention of AI 
outputs

Q4: How are students are allowed/not allowed to engage with gen AI?



Key Takeaways:

• UK institutions more likely to adopt 
structured frameworks (e.g., traffic-light 
systems, AI-declarations, etc).

• Both UK and non-UK institutions 
commonly allow AI use for learning, with 
a focus on responsible disclosure.

• Strong consensus on prohibiting 
unacknowledged AI-generated content.

Source: Image created by DALL.E3

Q4: How are students allowed/not allowed to engage with gen AI?



Q5: Have you adjusted the assessment(s) in the modules you teach 
given the rise of generative AI (select all that apply)?

Overall, most 
respondents reported 
changing the type of 
questions used in their 
assessments. 

In Non-UK universities 
there was a slightly 
greater tendency to 
change the format of their 
assessments than in UK 
universities.



Key Takeaways:

• UK respondents were more likely than non-UK 
respondents to adjust the type of questions 
asked, type of assessments, and especially 
delivery mode (e.g. shifting back to in-person).

• A significant portion of both groups reported no 
changes.

• “Other” responses (e.g., adding AI appendices, 
stricter citation, setting higher expectations) were 
more frequent among non-UK participants.

Q5: Have you adjusted the assessment(s) in the modules you teach 
given the rise of generative AI (select all that apply)?



Q6: How assessments have changed…

A slightly greater proportion 
of non-UK academics 
reported designing around 
AI weaknesses. 

About 20% of UK 
academics reported a 
return to in-person or more 
authentic assessments.

The largest change in both 
types of institutions was to 
design assessments that 
are ‘more AI-proof’ 



Q6: How assessments have changed: Key takeaways

UK Institutions (n=47) Non-UK Institutions (n=16)

Format Changes
- Shift back to in-person exams, 
presentations, viva voce

Policy-First
- Focus on institutional policies and student 
guidance

AI Integration
- Use AI in tasks: critique AI outputs, 
compare AI answers, document AI use

Prevention-Oriented
- Emphasis on trying to make assessments 
“AI-proof”

Raised Standards
- Greater demand for critical thinking

Gradual Changes
- Small shifts: shorter questions, more 
interaction



Q6: Theme 1: Moving to in-person assessment



Q6: Theme 2: Creating AI Resistant Questions



Q6: Theme 3: Assessment format changes



Q6: Theme 4: Maintaining Academic Rigour



Q7: Inclusivity and awarding gaps  

•Inclusivity and awarding gaps were considered more seriously in UK universities with 
nearly 32% of them trying to be actively inclusive. 

•UK academics are also much more concerned about how AI will impact inequality

Theme UK 
Institutions

Non-UK 
Institutions % UK (of UK total) % Non-UK (of 

Non-UK total)

Explicit consideration of inclusivity 30 5 32% 12%

Concern about AI access inequality 14 1 15% 2%

No/little consideration or unsure 42 24 45% 60%

Rejected relevance or skeptical 7 10 8% 25%

Total responses 93 40 100% 100%



Q7: Inclusivity Consideration Themes
Theme UK Institutions Non-UK Institutions

Equity-aware policy and practice

Tailored support (e.g. extra time, 
alternative assessments); Some are 
consciously limiting required AI use to 
avoid inequality

Rarely mentioned; one mentions 
potential benefits for weaker students

Concerns about unequal AI access
Acknowledged issues with paid vs free 
AI tools; Trying to design fair 
assessments

Not prominently addressed

Assessment format fairness
Preference for exams seen as neutral 
(e.g., no ethnicity gap); efforts to 
neutralise advantage

Not reported

Challenges & uncertainty
Many unsure or unaware of awarding 
gap implications; some skepticism 
about question relevance

Similar confusion or avoidance; not 
considered a current priority

Proactive inclusive design
Examples include diverse group 
formation, open learning resources, 
universal design principles

Very limited; some generic inclusivity 
mentions

No or unclear response
Several respondents stated "not 
applicable", "don't know", or provided 
no detail

Majority had no response or said not 
considered



Q8: Plagiarism detection tools use 

In UK universities a far greater 
proportion of academics are 
not allowed to use plagiarism 
detection tools to detect the 
use of generative AI.

However, a surprising high 
proportion (about 50%) is 
allowed to use plagiarism 
detection tools in both UK and 
non-UK universities.



Q9: If yes, what plagiarism detection tools? 

A greater proportion of Non-UK 
universities allow the use of 
web-based plagiarism detection 
tools.

Running work through GenAI to 
detect plagiarism is also more 
widespread outside the UK.

The use of web-based plagiarism 
detection tools is more prevalent in 
non-UK universities.

“Other” includes academics that do 
not know what they are able to use, 
that use their judgement or that 
other evidence needs to be 
provided (e.g. fake references)



Q8 Plagiarism Detection & Q5 Assessment Changes



Q9 Detection Tools & Q5 Assessment Changes

•In universities where 
academics are allowed to use 
web-based plagiarism 
detection tools there has been 
a significant change in the 
type of assessments. 



Thank you for listening.

Any questions?
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